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Preliminaries

As early as 1966, Wilma Rivers was arguing for “the increased use of listening comprehension materials at regular
intervals in the language learning program.” Two facts support her call. First, research has shown that adult
communication can consist of fifty percent listening, twenty-five percent speaking, fifteen percent reading, and ten
percent writing. Second, experiments have shown that foreign language students whose beginning courses involve
significant silent listening time thereafter learn speaking and reading skills better than students who do not begin
their study of a foreign language with an exclusive dose of listening.

Twenty years after Rivers’s call, James Asher asserted in 1986 that the failure of most academic foreign
language programs in America had to do with “the fact that most language teaching is multiple in dimension-involving
the simultaneous presentation of different skills,” with inadequate attention to the listening skill. He consequently
advocated ““a change to ‘serial learning’ of the four skills,” with “listening” fluency getting special attention.

Since the 1980s, the emphasis on “communication” in the classroom has “shifted the focus of instruction from
language analysis with a focus on forms, to language use with a focus on function. Students are engaged in
meaningful natural communication in situations which relate to their everyday communication needs.” But this does
not immediately imply speaking or production for the already stated reason of the significant percentage of listening
in our language lives.

What communication as a language learning goal does immediately imply is that students hear things and
respond appropriately, hence the strategy of conducting language classes in the target language, which guarantees
listening comprehension practice and learning. Such a strategy also demonstrates to students that meaningful
communication is taking place. As the simplest example, “the meaningful communication inherent in daily
‘housekeeping’ tasks of all second language teachers can become a significant enhancement of the second language
learning process.” A daily roll call illustrating appropriate forms of address, assigning homework and practicing
page numbers and days and dates in the process, making announcements of upcoming events, and orchestrating
classroom activities all use language as a tool for meaningful and useful communication. If a teacher has to act out
things accompanying verbal directions, use concrete objects, or write on the blackboard while saying things, or if
students ask questions in English or talk among themselves in English, no matter, as long as students listen to the
target language, in this case Persian, without responding orally.

Where possible, the Persian teacher might use authentic texts rather than texts of his or her own devising so as
not to practice or reinforce artificial Persian, i.e., Persian designed for American students rather than Persian
intended for adult native speakers. Teachers can easily present Persian lectures even in elementary Persian classes,
to which students listen with a written checklist in front of them. After administering a checklist review exercise on
the lecture, teachers can repeat it, emphasizing the names and subjects which caused the greatest difficulty on the
review exercise. The lecture topics on subjects about which adult, educated Iranians have substantial knowledge and
definite ideas and which knowledge and ideas routinely appear in their writing and speaking include: Iranian
geography, Iranian history, Islam in Iran, the Persian language, Persian literature, the verbal system of polite and
deferential expressions called ra’drof, and conflicts in Iranian culture,

A teacher might even decide to devote the first two or more hours in a Basic Persian course to listening
comprehension activities in class and nothing else. In the meantime, students could be learning the rudiments of
reading in self-study and also reviewing listening texts. Thereafter, listening comprehension could remain a core
self-study and homework activity for the next fifty or so hours of the course.
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An initial exclusive focus on listening comprehension might help solve a perennial problem in first-year Persian

courses in American universities caused by the presence of Iranian heritage students who have listening skills even
if they can’t read and write. In a conventional classroom, the exposure to Persian which they bring to a beginning
course often intimidates non-heritage students in the class. Listening comprehension activities which do not allow
for spoken responses would give no special advantage to heritage students, while other students would not feel stress
either on that account or as a resuit of the pressure to produce something orally as a demonstration of listening
prowess.
For their part, American students of Persian (= Dari Persian, Firsi Persian, and T4jik{i] Persian) often express a need
for and/or interest in instructional materials and study guides which specifically address listening skills. Persian
Listening addresses that need and interest, fills a gap in Persian instructional materials and self-study guides, and
addresses listening skills from the elementary to the advanced levels of Persian study. The book presents 135
texts/tracks, all of them in lesson modules designed to practice and improve listening skills and all of them recorded
for listening on two accompanying CDs of audio texts/tracks. Persian Listening organizes texts/tracks in lessons and
sections dealing with classroom directions and commands, proverbs, jokes, monologues, telephone conversations,
radio broadcasts, songs, poems, and movies.

Hearing Persian. Chapter 1 presents a vocabulary list on the subject of listening, describes the Farsi Persian sound
system, compares colloquial/spoken and literary/written registers of Tehrdn Persian, and offers three listening
texts/tracks, a series of five sound-review text/tracks, and five audio motor exercises dealing with Persian classes,
classrooms, and instructional materials.

Persian Jokes. Chapter 2 presents a vocabulary list on the subject of jokes, background information on culturally
specific aspects of Persian jokes, a comprehensive glossary of words and expressions in the chapter’s jokes, and
texts of thirty contemporary jokes in the context of short listening lessons which practice listening skills and
appreciation of culturally specific humor.

Persian Monologues. Chapter 3 presents a vocabulary list on the subject of listening and speaking, eight prompted
monologue texts/tracks on subjects likely to come up in everyday Persian listening situations, and a famous speech.
“Prompted” means that monologists spontaneously participate in a recording session on a subject for which they
have no script, but either an image or question to which to respond or a scenario which stimulates their comments.
The monologues appear in order of increasing difficulty in lessons which highlight and practice listening skills and
issues.

Persian Telephone Calls. Chapter 4 presents a vocabulary list on the subject of telephonic communication and
eleven prompted telephone conversations on subjects, mostly from newspaper reports of various activities in which
some Iranians in Iran, Europe, and America have participated (i.e., presumably the sorts of activities discussed in
monitored telephone calls). These telephone conversations reflect various registers of Persian and appear in order of
increasing length and linguistic sophistication. Each conversation appears as a Persian transcription and English
translation preceded and followed by exercises which highlight and practice listening skills and issues.

Persian Radio Broadcasts. Chapter 5 consists of a vocabulary list on the subject of radio broadcasting and fourteen
self-contained segments of radio news broadcasting with an emphasis on economic, sociological, political, and
religious content. Persian transcriptions and English translations appear in the context of listening lessons which
practice listening skills.
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Persian Songs. Chapter 6 presents a vocabulary list on the subject of music and songs and the texts/tracks of ten
typical songs, including a national anthem, in the context of lessons which practice listening skills.

Persian Poems. Chapter 7 presents a vocabulary list on the subject of poetry and poems and texts/tracks of fifteen
classic pre-modern and modern(ist) poems in the context of short lessons which practice listening skills. The
inclusion of a chapter on poems in Persian Listening has nothing to do with any academic sort of interest in Persian
literature. The facts are that Persian poetry is an important arena in Iranian “pop culture” for many Iranians and
Iranian-Americans and that Persian poetry recitation is a popular social and entertainment activity in Iranian and
Iranian-American social life. At the same time, because the goal in designing lessons around poems in Chapter 7
relates exclusively to the development of specific listening skills, the inclusion of specific poems does not imply that
the chapter constitutes any sort of logical introduction to Persian poetry. The chosen texts appear merely to illustrate
both the various sorts of poetic texts to which Iranian native speakers of Persian are used to listening and the
listening issues and problems which such texts present.

Persian Films. Chapter 8 presents a vocabulary list on movies and film appreciation and lessons dealing with seven
feature films and a documentary film. Each lesson prepares students to watch a specific film and practices salient
language features of the film. Each lesson also gives special attention to a particularly important scene, monologue,
or dialogue in a given film or a movie review, with the text of the passage transcribed and translated in the context
of detailed work with that passage. None of the eight lessons on Persian-language Iranian movies in Chapter 8 treats
its subject with the thoroughness needed for mastery of the dialogue therein. Rather, the lessons suggest a process
for experiencing Iranian movies, from pre-listening activities and anticipating what might unfold in a movie to
working with vocabulary and idiomatic expressions and appreciating aspects of Iranian movie-making, Since the
mid-1960s, Iranian feature films have constituted a chief form of Iranian entertainment. Consequently, they offer
students of Persian a valuable window into Iranian culture, as well as an important resource for improving Persian
listening skills outside of a Persian-Iranian language environment. Of course, for elementary and intermediate
students of Persian, watching Iranian movies does not mean understanding or trying to understand everything
depicted and said in them, Such students of Persian can profitably watch Iranian movies: (1) to enjoy the show, (2)
to get insights into culture (after all, Iranian movies are Iranian self-views), and (3) to improve Persian listening
skills. In watching an Iranian movie, one need not worry about language. One will get out of a movie what one can.
And at least potentially entertaining pictures accompany what one does not get.

Elementary Students Using Persian Listening. Any student of Persian who has completed the first two chapters of
Persian Reading and Writing or can read the Persian transcription of PL-Track 1 (Chapter §1.1, page 7, below) or has
studied some of “Part I in Persian Conversation(s) is ready for Persian Listening. That student will have had
exposure to the Persian sound system through beginning situational conversation activities and will have acquired
basic Persian reading skills. Chapters 1 and 2 of Persian Listening, as well as the first lessons in Chapters 3 through
8, can serve as instructional materials for elementary-level Persian students. In classroom settings—Persian Listening
is not recommended as a self-study resource for elementary students of the language—an experienced teacher can use
almost any lessons and texts/tracks in the book with elementary-level students provided that activities and goals

relate to their proficiency level.

Intermediate Students Using Persian Listening. Chapters 1 and 2 serve intermediate students of Persian as review
materials in class or in self-study, while lessons in Chapters 3 through 8 specifically address intermediate-level

students of Persian.
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Persian Listening Issues. Here follows a list of language features and issues that can interfere with Persian listening

comprehension. Check (X) items which you think interfere with your Persian listening comprehension. Add other

items to the list. Specific lessons and texts/tracks in Persian Listening address features and issues in the list.
(O difficulty distinguishing sounds

difficulty discerning space(s) between words

uncommonly fast speech

slurred, mumbled, or nasalized speech

insufficient speaking volume

unclear speech owing to transmission/recording problems

unfamiliar language register (from the most colloquial to the most literary)

unfamiliar mixture of language register (from the most colloquial to the most literary)

nonstandard or substandard morphology, i.e., word forms

unfamiliar syntax, e.g., phrase and sentence patterns

unfamiliar dialect

inadequate passive vocabulary on specific, everyday subjects

unfamiliar words which happen to be key words

abundance of technical vocabulary

difficult Arabic loanword forms

multiplicity of categories or items in categories

difficulty identifying what specific words or phrases need to be looked up in a dictionary

unfamiliar culturally specific allusions

unfamiliar verb forms (verb tense or mood or multi-word verb forms)

multiplicity of finite verb forms (i.e., different tenses, moods, persons, and numbers)

lengthy and convoluted or complex sentences

unfamiliar idiomatic expressions

complicated instances or strings of kasré-ye ezdfe

complicated instances of a final, unstressed ye indicating indefiniteness

Qo0 0dd00duou0o0u0aouU0ooooaooa

Persian Vocabulary Acquisition and Maintenance. Intermediate users of Persian Listening are likely to cite
“vocabulary” at the top of a list of issues they face in improving their listening skills. That means that significant
improvement in listening skills may hinge on an essentially non-listening issue. In other words, vocabulary per se is
not a listening issue, which means that vocabulary acquisition and maintenance beyond the elementary level of
Persian study deserve separate attention parallel to but somewhat unrelated to listening skill development. Persian
Vocabulary Acquisition: Second Edition (2003) and nearly thirty lessons in Persian Grammar and Verbs (2009)
address relevant issues and suggest ways to broaden passive vocabulary. At the elementary level, Persian Reading
and Writing (2009) aims to get students of Persian off to a good start in developing and expanding their passive

vocabulary.
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As for attention to vocabulary issues in Persian Listening, although vocabulary lists appear in almost all lesson
modules throughout the book and although English translations of most texts also appear, Persian Listening does not
contain a comprehensive glossary of Persian words appearing in texts/tracks. Users of Persian Listening should
consult the following dictionaries in cases where questions about specific words and expressions do not get resolved

in lesson modules.

* Kimia Persian-English Dictionary. Compiled by Karim Emami. Tehran, Iran: Farhang Moaser
Publishers, 2006. Vocabulary lists in Persian Listening make hereby acknowledged use of
English equivalents for Persian headwords in the Emami dictionary.

s Living English-Persian Dictionary. Third edition, Compiled by Mohammad Reza Bateni, et al.
Tehran, Iran; Farhang Moaser Publishers, 2007.

» One-Volume Millennium English—Persian Dictionary, Fourth printing. Compiled by Ali
Mohammad Haghshenas, et al. Tehran, Iran: Farhang Moaser Publishers, 2005.

» Contemporary Persian Dictionary. New (4th) edition. Compiled by G.H. Sadri Afshér, Nasrin
Hakami, and Nastaran Hakami. Tehran: Farhang Moaser Publishers, 2003.
“d? UF? @M d? [E«d|« "E«dN? EE«d~Joe E—UA? « E—b? A6 X «d|E /EAEbK p?|v—U d? U?F @Md?o
AT+

* Farhang-e Bozorg-e Sokhan [Sokhan Comprehensive Dictionary]. Compiled by Hasan Anvari,
et al. Eight volumes. Tehran: Sokhan Publishers, 2003.
Axlx EU “"s  «—UA « [E«d|« "E«dN EDK[] FE—~u« s v dAd t AEds —e @MdO

In fact, students of Persian at the elementary level need to have their own copies of the Kimia Persian-English
Dictionary and either the Living English-Persian Dictionary or the One-Volume Millennium English-Persian
Dictionary. At the intermediate level and beyond, students should have copies of the Farhang Moaser Contemporary

Persian Dictionary and use it regularly.

Audio and Video Materials. The two audio CDs which accompany Persian Listening include all listening texts in
the book. All such texts appear framed by rectangles and are numbered as texts in the book. Reference to listening
texts in lessons appear as ‘PL-Track .. " and appear as similarly numbered tracks on the CDs. However, readers have
to obtain for themselves VHS, DVD, or VCD copies of the films in question to complete the movie lessons. Various
commercial sources in America (e.g., on the Internet at iranianmovies.com) sell hundreds of Iranian movies,

including the eight studied in Persian Listening.

Classroom Use of Persian Listening. The arrangement of kinds of texts in Persian Listening after Chapter 1, ie.,
Chapter 2: Persian Jokes, Chapter 3: Persian Monologues, Chapter 4: Persian Telephone Calls, Chapter 5: Persian
Radio Broadcasts, Chapter 6: Persian Songs, Chapter 7: Persian Poems, and Chapter 8: Persian Films, does not
imply that students, in class or in self-study, complete one chapter before proceeding to the next. Chapter divisions
serve merely to group texts for convenience and to highlight subject- or species-specific listening issues. For
example, effective listening to jokes involves skills and considerations, e.g., knowledge about culture and appreciation
of plays on words, which a current events radio report might not.
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Because all listening texts appear in self-contained lesson modules, students in class and in self-study can use a
multi-pronged approach in using Persian Listening. For example, after completing Chapter 1, they might work
simultaneously on a joke, a telephone call, a song, and a movie. Each movie might take six or more class or
self-study sessions, while a joke might need only part of a single session. Easier telephone call lessons might take no
more than half-an-hour to complete and a song most of one session or two sessions. Before each session, students
can review the vocabulary list at the beginning of any chapter in which they are studying a given lesson. Reviewing
that vocabulary functions as a pre-listening activity, getting the mind focused on the kind of listening about to take
place. After each session, students can review each lesson studied and listen again and again to the recording of the
text therein.

However students and instructors use materials in class and in self-study, they need to appreciate that the design
of Persian Listening lesson activities has behind it specific methodological notions about process. In many cases,
answers sheets do not appear after a given exercise because the exercise deals less with correct and incorrect
answers than with having readers undergo a process of listening in particular ways for particular things. In all cases,
immediately above the transcription of a listening text/track appears a note, stating: “Do not look at this
text until directed to do so.” Looking at a listening text/track transcription before being directed to do so defeats
the purpose of pre-listening and listening activities in the lesson designed around a given listening text/track. Those
activities aim at developing specific listening skills. In most cases, readers do not master given listening texts/tracks
or their transcriptions, but rather and merely perform stated activities and complete pertinent exercises. In cases,
such as given songs and poems, where students might consider mastering and memorizing a listening text/track, they

find directions to that end.

Self-study Use of Persian Listening. Commentary and exercises accompanying texts throughout Persian Listening
offer only limited discussion of Persian morphology and syntax. The index at the end of the book cross-references
discussions of Persian grammar in a companion volume called Persian Grammar and Verbs.

Finally, here follows a note about self-study activity with Persian Listening.

[@ Within ¢ polygonal shape like this and signalled by the icon to the left, hints appeor

throughout Persian Listening for improving listening skills in self-study. The hints do
not relate {o specific listening texts or tracks, but rather suggest exercises which one can
undertake with any audio text or track.




